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Abstract 
This paper presents a case study research based on the experience of implementing a blended learning approach to a university 
lecture course for students of FLT methodology at the Faculty of Foreign Languages and Area Studies at Moscow State 
University. Experimenting with blended learning on a local scale enabled the developers of the course to get an idea of their 
students’ subjective response to the challenges of new arrangements of their study. This in its turn gave the author food for 
thought and reflection on a number of vitally important conditions enabling a course in a blended format to contribute to 
developing students’ professional and informational competences. 
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1. Introduction 
Blended learning is a format rapidly spreading in education worldwide. The idea of it looks attractive as it 
enables the preservation of traditional forms of learning, shaped by centuries of pedagogical experience and 
enjoying a lot of human loyalty, despite the temptation of handing over many educational functions to new 
technologies. It also allows the compromise of integrating these wonderful technologies into a teaching/learning 
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But is it only paying tribute to fashion? Or is such a “blend” really advantageous for learning?  
A lot of research has been done on the favourable effect of the use of new technologies on a learning process in 
terms of its facilitation and enhancement (Allen & Seaman, 2011; Graham, 2006). Attention has also been given to 
some constraints and limitations of the use of ICT in education (Fadde & Phu Vu, 2014).  
And still the question remains: Does the use of IT really matter in education? Should IT by definition be used in 
education nowadays? Does it always work? The range of attitudes is very broad: from very enthusiastic ones of 
ardent supporters, completely “converted into a new religion”, to irreconcilable opponents and even “rejectors” of 
any didactic value of ICT. 
This paper is an attempt at a case study (Thomas, 2011) research based on the experience of implementing a 
blended learning approach to a university lecture course for students of FLT methodology at Faculty of Foreign 
Languages and Area Studies (FFLAS) at Moscow State University. 
The number of students, whose learning performance in blended format was investigated, is very limited and, 
certainly, the research should be continued with a greater number of students. Then the results would be more 
reliable to make any generalizations. But even as it is, in a local scale, experimenting with blended learning is 
important as it enables the developers of a course to get an idea of their students’ subjective response to the 
challenges of new arrangements of their study. That is what is valuable for a particular case as it does not tackle the 
problem of organizing blended learning in principle, unaddressed, but under specific local conditions, where such 
parametres as characteristics of particular learners (age, previous learning experience, study skills, etc.) in specific 
conditions (of a national system of education, national pedagogical traditions and certain didactic approaches 
developed by this very university) should be taken into account. 
2. Methodology 
2.1. The outline of the local situation with the use of technologies  
The Faculty of Foreign Languages and Area Studies is a typical MSU School of Humanities within the 
university. Though it is not an old one, set up in 1992, it inherited the traditional, well established and widely 
recognized academic principles of the university, the leader of Russian higher education since its foundation in 
1755. Traditions do not always go hand in hand with innovations. Integrating technologies into a teaching and 
learning process as an innovating trend in education of recent times was not immediately and enthusiastically 
embraced by the FFLAS and other humanities schools, unlike the schools of “hard” sciences, the School of 
Cybernetics, in particular. There has not been a general university policy aimed at “informatization” of education. 
Rather there were separate initiatives at various schools and departments. At the FFLAS, although the Department 
of Linguistics and IC was established as part of the Faculty structure in 2009, the administration of the Faculty has 
not emphasized the use of technologies as one of its policy priorities. Convincing evidence of this is the fact that at 
biannual international conferences organized and held by the Department of Linguistics and IT, with the 
participation of about 200 people from Russia and abroad, only a couple of people, apart from staff of the 
Department of Linguistics and IT, were from the Faculty of FLAS. All moves in the direction of introducing 
technologies into teaching and learning came mostly from members of the Department of Linguistics and IT.  
2.2. The description of the course  
An experiment with the course on the theory and practice of integrating ICT in foreign language teaching is one 
of such moves. The course is now provided in a new format: as a combination of traditional lecturing in a classroom 
and e-learning at a distance, i.e. in a blended mode (Vignare, 2007). The learning-at-a-distance (online) component 
was introduced into the course with the view of organizing, monitoring and controlling students' homework in the 
period between the F2F classes. Their autonomous learning activity was aimed at processing information, its 
analysis and synthesis, and in the long run, at further developing their cognitive skills, their ability to think critically 
and independently, their capacity to apply their theoretical knowledge to finding solutions of practical problems, in 
other words, at developing their professional and informational competences. 
To realize the course in a blended format a site on Wikispaces.com (Nazarenko, 2010) was created to provide a 
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virtual learning environment. The site is organized on a modular principle: each module contains a thematic video 
recording of a lecture with a slide show, a plan of the lecture, a list of references to the sources of recommended 
reading and video films and clearly stated tasks for the students to perform. The tasks usually include a critical 
analysis and a summary of the textual materials recommended for reading or films recommended for watching and 
also participation in the discussion on a studied subject. Students' progress in learning is graded by the score and 
rating system. The course is designed for one semester and includes 12 modules (each consisting of “theoretical” 
and “practical” parts. Two more classes are given for students' presentations of their final projects. The “theoretical” 
part is concerned with didactic aspects of teaching with technologies, such as the methodology of distance, blended 
and mobile learning, the didactic potential and use of Web 2.0 tools, etc. The “practical” part is a hands-on 
computer-assisted seminar on technologies: learning how to handle this or that Web 2.0 tool and use it for 
educational purposes.  
Each module is designed for one week and presupposes a face-to-face lecture and self-study of the lecture 
material at home, working on the site of the course. Home tasks are described in detail and include analytical work 
with a list of Internet-resources (the links to which are provided): reading, writing an abstract (to be placed in the 
Library of Abstracts on the site) and discussing the open-ended debatable questions (suggested by the teacher and 
based on the studied material) in a Discussion Forum, which is inbuilt in every page of the site. The video 
recordings of the lectures were initially meant to support lectures delivered by the teacher in a classroom, to enable 
students to refresh the mater introduced, to think it over again, to use it as a reference while preparing for the 
discussion. Also those who for some reason missed the face-to-face class could catch up with the group by watching 
the video recordings of the lectures. (When the course started there was no textbook on it. This has been remedied 
by the publication (in Russian) of “ICT in Foreign Language Teaching: Distance Learning” (Nazarenko, 2013)). At 
the moment a new pedagogical technology is on probation – a “flipped classroom”, according to which students 
have to get acquainted with a new topic of the course on their own, outside the classroom, without its initial 
introduction by the teacher in a lecture. Then, in the classroom, there is an interactive discussion, monitored by the 
teacher, of newly acquired knowledge, its clarification and finalizing through questions-and-answers activity and 
teacher’s and students’ comments on their group-mates’ contributions. As J. Strayer (Strayer, 2007) defined it, it is 
an “innovative classroom structure that moves the lecture outside the classroom via technology and moves 
homework and practice with concepts inside the classroom via learning activities». 
2.3. Data collection method 
A survey to get students’ feedback on new features of learning in a blended format has been conducted. The 
questionnaires addressed new (for the students in question) features of the transformed course as compared to a 
traditional one: a new format (blended learning), a new structure (“flipped classroom”), a new learning environment 
(virtual – in the form of an interactive site), a new approach (parallel study of the theory and the practical 
application of it), new learning activities (annotating, discussing, project-based learning), a new type of assessment 
(score and rating system).  
2.4. Results of the case study 
32 students (year 2015) and 30 students  (year 2014) of the 2nd year participated in two surveys performed on a 
platform of SurveyMonkey.com. The results of the 1st survey are presented in Table 1. 
Table 1. The results of students’ survey 1 on their assessment of blended learning format 
№ Questions Answers 
1 Is it your first experience of working in the 
virtual learning environment (on a resource 
site)? 
First experience – 86% Had a previous experience – 14% 
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2 What did you like or dislike about such 
study? 
 
96 % liked it for: 
x User-friendly intuitive interface and 
logical structure of the course 
x Easy access to learning materials 
(including recordings of lectures): 
everything is handy/in one place 
x Interactivity, possibility of 
collaborative learning (discussions) 
x Possibility of much heard of but never 
tried E-learning 
 
4% did not like it for: 
x Too many tasks/a lot of tasks 
x Watching video recordings of lectures 
at home before coming to a class 
x Unfamiliar interface; it took some time 
to get used to it 
x Annotating learning materials/articles 
x Discussions 
x Working on the computer (“more 
exhausting than usual classroom work”). 
 
3 What is your attitude to a blended format 
of learning? 
60 % liked it 8 % disliked it 32 % were not sure 
4 What was new for you in this course:  
 
x Participating in discussions  - 32% 
x Annotating learning materials – 40% 
x Score and rating system – 12% 
x Another (please, specify) -18% (“learning at a distance” and “ learning in 
collaboration” 
 
Another survey was done a month later to give students a chance to get used to the novelties of the course 
structure and organization. The results are shown in Table 2. 
Table 2. The results of students’ survey 2 on their assessment of blended learning format 
№ Questions Answers 
1 Do you think that discussion as a learning activity 
enhances the efficacy of learning? 
Yes – 80% No – 0% Not sure - 20% 
2  Do you find the work with information useful?  Yes – 87% No – 0% Not sure  - 13% 
3 What kind of work with information do you find 
the most interesting and appealing to you? (Grade 
your preferences from 3 to 1)  






- search in the Internet 
- discussing it in the Forum 
- annotating 
40% 20% 40% 
4  What is your opinion of tests as a means of 
assessing the results of learning? 
Positive – 80% Negative – 20% Not sure -0% 
5 What is your opinion of a score-and-rating system 
as an alternative way of assessment? 
Positive – 60% Negative – 40% Not sure – 0% 
6 What is your attitude to «flipped classroom» 
technique? 
Positive – 50% Negative – 50% Not sure – 0% 
7  What do you like and what do you dislike about it? Liked: 
-one can come well-prepared for discussion in class 
8  Which characteristics of this blended course could, 
to your mind, be stimulating for learners? 
x combination of theory and practice – 100% 
x working in a virtual learning environment  - 80% 
x individual work with information: searching the   Internet, selection, reading and 
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annotating – 80% 
x - score-and-rating system of assessment – 20% 
3. Discussion of the results 
As is seen from the tables, there is complete unanimity (100%) of the students in approval of a specific type of 
«blend» which is realised in the course, i.e. a combination of theoretical study and practical skills to apply it. Also 
the majority (96%) are positive about the blended format of the course (combination of traditional F2F classes and 
e-learning in a virtual environment at a distance).  
So far as other questions are concerned, there is a wide range of different reasons explaining their positive or 
negative attitudes (for example, question 2 in Table 1). Though some of the reasons seem clear (like «I can watch 
video recordings of a lecture many times, if I want, whenever and wherever it is convenient for me» in support of a 
positive attitude to a «flipped classroom» approach), others look quite inconsistent. Thus, the same student graded 
annotating very low (question 3 in Table 2) and at the same time indicated «work with information: search for it, 
selection and annotating» as «stimulating» to him (question 8, table 2). Similarly, 96% (!) of the students like 
learning in a virtual environment (on the site of the course) for a user-friendly interface, easy access to learning 
materials, interactive virtual communication within the course and the possibility to experience e-learning (question 
2, Table 1), 32 % of them are not sure whether they like blended learning or not and 8 % have a negative attitude 
towards it (question 3, Table 1).  
There is, in general, quite a high percentage of non-favourable opinions of the students of this format of study 
involving extensive use of technologies. That seems to be unexpected of young people today, who are real “digital 
natives”, “generation Z”, etc., not imagining their life without smart electronic devices and gadgets. Our experience 
showed that though they can be absolutely absorbed in some entertaining activities (playing computer games, 
watching streamline videos and films and so on), quite a few of them would be rather resistant to learning with 
technologies. Within this category there are students who will be unwilling to deal with textual materials (reading 
and writing in the virtual space) but will be responsive to analyzing and summarizing visual learning materials 
(videos and films). Visual perception is characteristic of multimedia users, young people of today who were brought 
up on modern technologies.  
New kinds of learning activity, such as annotating and discussion are not very popular with the students, probably 
because of their novelty. People tend to be apprehensive and not very trustful about new things, which they do not 
know. Still, young people are curious and not so rigid as not to be fascinated by the use of ICT in their education 
and we can see enough evidence in support of this hypothesis. Their inertia in terms of their inactivity can be 
overcome by giving them interesting, challenging tasks, projects (used before and planned for this particular cohort 
of students in this semester). 
“Flipped classroom” is one of the most ambiguous issues for the students. Its concept with the emphasis on self-
study is not immediately accepted by them, raised on the traditions of a “translating” model of education, with a 
teacher being the only source of information under study, playing the role of “a sage on the stage”. The most 
demonstrative answers confirming this attitude are:  
x “It takes too much time. I think that “consolidation” of new material should be done via home tasks only after it 
was introduced by the teacher in class for it is only the teacher who can present new material professionally”. 
x “I think a lecture should be delivered during classroom study. Otherwise, the students would need to spend not 
an hour (as it is indicated in the time-table of classes) but twice as much. It would be much better if lectures were 
delivered during class time and a possibility to watch video recordings remained for students in case they missed 
the class”. 
x At the same time, 50% of the students are positive about such an arrangement: 
x “One can get ready for discussing the topic in class”. 
x “It is possible to study at my own speed”. 
x “It’s an opportunity to study the material at any time I prefer. Also I can listen to a lecture as many times as I 
need”. 
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4. Conclusion 
The conclusions can be only preliminary as it is necessary to continue the research and to get more data to make 
generalizations. But even now some things are clear: 
1. Professional competences including ICT skills, critical thinking and processing information skills are absolutely 
necessary for specialists of the XXI century. Such competences can and should be developed via integrating 
technologies into students’ teaching and learning. 
2. Young people are sensitive and responsive to new technologies and this should be used to motivate them to use 
technologies for learning. 
3. To use technologies successfully, it is necessary to know what particularly attracts youngsters to technologies 
(findings of complex multidisciplinary investigation of the problem) and make use of those particular 
characteristics (like keeping a reasonable balance of textual and visual learning materials). 
4. Motivation of students can be achieved by professionalism and creativity of a teacher, who takes into account 
individual characteristics of the students and suggests such kinds of learning activities that would be challenging 
and interesting for students. (As a suggestion – but not necessarily! – it might be the implementation of a project 
method which is planned for this cohort of students and where their ‘propitiousness’ to the combination of theory 
and practice is going to be exploited). 
5. And last but not the least: there should be an adequate academic policy, administration support of using 
technologies in education as one of the “pillars” of efficient learning (Moore, 2002). 
References 
Allen E., & Seaman J. (2011). Going the Distance: Online educator in the United States. (Survey). Babson Survey Research Group. 
Graham, C. R. (2005). Blended learning systems: definition, current trends, and future definitions. In C. J. Bonk & C. R. Graham (Eds.), 
Handbook of blended learning: Global perspectives, local design. (pp. 3 – 21). San Francisco, CA: Pfeiffer Publishing. 
Fadde, P. J., & Phu Vu. (2014). Blended Online Learning: Benefits, Challenges and Misconceptions. In P. Lowenthal, C. S. York, and J. C. 
Richardson (Eds.), Online Learning: Common Misconceptions, Benefits and Challenges (pp. 33 – 48). New York: Nova. 
Moore, J. C. (2005). A synthesis of Sloan-C effective practices. Journal of Asynchronous Learning Networks, 9(3), 5 – 73. 
Nazarenko, A. (2013). IKT v lingvodidaktike: distancionnoye obucheniye. Moscow: Izdatel’stvo MGU [ICT in Foreign Language Teaching: 
Distance Learning. Moscow: Moscow University Press) (Rus.)] 
Nazarenko, A. (2010). Teoretiko-pragmaticheskiye osnovy integrirovaniya IKT v lingvodidaktiku [Theoretic and Pragmatic Foundations of 
Integrating ICT in Foreign Language Teaching]. (A resource site in Rus). Retrieved 03.03.2015 from http://alnazarenko.wikispaces.com/ 
Strayer, J. (2007). The effects of the classroom flip on the learning environment: a comparison of learning activity in a traditional classroom and 
a flip classroom that used an intelligent tutoring system. (Dissertation). Ohio State University. 
Thomas, G. (2011). A typology for the case study in social science following a review of definition, discourse and structure. Qualitative Inquiry, 
17, 6, 511 – 521. 
Vignare, K. (2007). Review of Literature. Blended Learning: Using ALN to Change the Classroom – Will it Work? In A. G. Picciano and 
Ch. D. Dziuban (Eds.), Blended Learning: Research Perspective (p. 38). Needham. MA: Sloan-C. 
 
